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	Grade 1
Unit Overview
Readers Get to Know Characters by Performing Their Books 
(including Characters in Traditional Literature)

	Focus Teaching Points
	· Getting to know a character by previewing the book

· Carrying information from page to page across a book to learn more about a character 
· Learning about characters by studying the ending

· Learning more about a character by role-playing what the character says and thinks

· Reading pictures and words to learn about what characters are doing, thinking, and feeling

· Using word strategies to read the words while thinking about the whole story

· Thinking about how the setting influences the character
· Retelling the story to a partner to check understanding

· Talking about characters to check understanding

· Jotting thinking on post-it notes

· Acting out scenes of a text to understand the story and characters better

· Working in book clubs to understand characters better

· Using rereading strategies to support better understanding

· Performing characters in different ways to support better understanding

· Using what you know about the character to predict a scene after the last page

· Understanding different book club members’ ideas about a character

· Setting goals in book clubs 
· Helping book club members work toward their goals

· Performing a scene in different ways 

· Making decisions on how to perform for an audience

· Presenting the gift of reading
You may want to extend the work of character within the context of traditional literature at the end of this unit with the following teaching points:

· Noticing characters’ actions, words and feelings and how they change across a book

· Identifying characteristics found in folktales and fairy tales

· Noticing how the author tells us who is telling the story in a particular part of a text

· Comparing and contrasting the experiences of characters in stories

· Talking about the central lesson of a tale

	Key CCSS Standards
	Reading Standards for Literature (RL)

· 1, 2, 3, 4, 6, 7, 9, 10

Reading Standards: Foundational Skills (RF)

· 1, 2, 3, 4

Speaking and Listening Standards (SL)

· 1, 2, 3, 4, 5, 6

Language Standards (L)

· 1a, 1b, 1c, 1f, 1g, 1h, 1i, 1j, 2, 4a, 5a, 5b, 5c, 6


	Bends in the Road
	· Readers have ways to get to know a character

· Partners pretend they are characters and perform books in clubs to become character experts

· Studying characters and the lessons they learn in traditional literature (optional)

· Giving the gift of reading

	Recommended Professional Resource(s) to Guide Instruction
	· “Readers Get to Know Characters by Performing Their Books” from the If…Then… Curriculum: Assessment-Based Instruction in the Units of Study for Teaching Reading. Also be sure to see the resources for this unit on the heinemann.com website under the If . . .Then tab. 

	Mentor Texts
	· Revisit favorite familiar characters from books you’ve read aloud or used for shared reading in the past.  Read aloud new engaging picture books that have complex characters you can discuss as a class, such as:

· Lilly’s Purple Plastic Purse by Kevin Henkes
· The Recess Queen by Alexis O’Neill

· Mr. Tiger Goes Wild by Peter Brown

· When Sophie Gets Angry by Molly Bang

· Grade 1 Character Mentor Texts: PPS Recommended Mentor Texts-Character 
· You may also want to refer to books read last year in Kindergarten for Character: PPS Recommended Mentor Texts: Character (K)
· Select shared reading texts with engaging characters, such as the Mrs. Wishy-Washy series or the Brand New Readers lap books published by Candlewick Press or similar titles that are available in your schools.  See your CTL or Literacy Coach for support in selecting texts.  See pages 50 – 51 of the unit for more suggestions.

	Tips for the Unit
	· Kathy Collins once said, “Getting to know characters is like getting to know the new kid in class.  We pay close attention, observing what they say and do in order to get to know who they are and what they are like.” This character unit is all about building skills in reading people—in our lives and in the books we read.  This unit helps children dive into the world of fiction with increasing thoughtfulness and depth. 

· Students build their skills in literal understanding, inferential understanding, and strategy use (e.g. visualizing, questioning, predicting) by paying attention to what happens to characters across a book (i.e. the plot); by noticing and learning from what they say and do; by inferring how these characters feel; and by following the changes characters experience across the text.  

· Immerse children in rich read-alouds with memorable characters.  Remember that children can usually comprehend many levels above their own reading level, so engage your students in reading aloud books that represent a range in complexity of characters and also the things that happen to them. The greater variety of characters and experiences, the more you and your students will be able to practice getting to know lots of different personalities in the characters you encounter.  If you do not have a time set aside for reading aloud outside of the minilesson, we encourage you to talk to your literacy coach or CTL about finding ways to adjust your schedule to allow for this.
· By the end of this unit, students will have an understanding of three important story elements by the end: character, setting, and story event.  Most importantly, they will have “a richer understanding of how these three elements, when considered alongside each other, can help them understand characters more deeply” (p. 48).  This is foundational to the character work of the upper grades.
· We highly recommend that you read the descriptions of each bend, as well as the suggestions for getting ready for the unit, on pages 50 – 63.  This will guide you in selecting the specific teaching points that make the most sense for your particular students during each part of the unit.  There is also an explanation of the partnership work in the first two bends, followed by the forming of book clubs in the third bend by combining two partnerships. 
· A possible trajectory of minilesson teaching points for each bend can be found on pages 65 – 68.
· This unit is one of two units this year focusing on character.  Knowing this will help you to keep the pace of this unit, given that you will revisit some of these ideas in the later character unit, Meeting Characters and Learning Lessons: A Study of Story Elements.
· Small group work can take on many different configurations at this time of the year: small group guided reading, small group shared reading, and small group strategy instruction.  Keep in mind that this is the time to move children quickly and flexibly through lower level books so that they can ultimately spend more time with longer books and more memorable characters.
· In this unit, there are specific suggestions for supporting the work of the bends not only through minilessons, but also through the read aloud and shared reading.  See pages 57 and 58.
· The emphasis on talk in this unit, to support comprehension and to present understandings, are an important part of the literacy curriculum and are reflected in both the CCSS standards and in our report card expectations.  This is an excellent unit through which to explicitly teach speaking skills.  See suggestions on our Literacy Coach website highlighting Erik Palmer’s PVLEGS.
· While this unit has a focus on comprehension, it continues to include tricky word strategies and fluency lessons.  Incorporate these lessons and return to lessons from the previous unit depending on your students’ needs.
· Finally, a word on character traits and inferring characters’ feelings.  Help students understand that traits are parts of our personalities that do not really change  (such as “considerate” or “generous”); feelings are more temporary (such as feeling disappointed). We have two new anchor charts that you can use to support children with the subtleties of the language for both.  Go to: Anchor Charts Grade 1.

***

· Traditional literature: You may decide to extend the work of character with a “mini-unit” in which you continue to engage children in studying characters through the context of traditional literature such as folktales and fairytales.  The purpose of this mini-unit is not on identifying different types of traditional literature or their characteristics (an important shift in the CCSS), but rather on applying what has been learned about characters and the lessons they learn in a slightly different context, with different language, experiences and problems the characters face.  You can decide to do this before or after the last bend of this unit (giving the gift of reading).
· Also remember to check the last section of the Mentor Text page for the Character Unit as these texts include traditional literature to support this bend in the unit.  Character Mentor Texts

	Classroom Library
	· During this unit, children should be prepared to spend a majority of the independent reading block with a collection (bag, bin, basket) of fiction books at their “just right” level so that they can do this character work on their own.  In addition to physical copies of these just right books, digital collections can also be created and accessed through Storia.  
· For a portion of the reading block, children should also be able to choose among different genres, topics, authors, and formats.

· The classroom library ideally includes a range of texts in terms of complexity, genre, authors and length to appeal to the diversity of readers in your classroom

· Books can be organized by author, genre, text type

· Some portion of the library may be leveled  
· It is suggested that only a portion of the library is “rolled out” in the beginning; new sections can be made available over time; consider the needs of students during this particular unit of study, taking care to have plenty of fiction, nonfiction, and poetry that students can read

	Materials and Resources
	· Read-alouds that inspire rich conversations
· Charts related to routines and expectations for Reading Workshop, particularly expectations related to independent reading and partner conversations
· Anchor charts focusing on word solving strategies from previous units to remind children of the strategies they already know

	Assessment
	· Ongoing Running Records
· You may want to understand how students already think about character after a year of kindergarten.  On pages 48-49, there is a suggestion for pre-assessment that consists of a read aloud and opportunities for students to stop and jot a few words on a sticky note (or draw or talk) to indicate their thinking about a character.  
· A similar post-assessment at the end of the unit, using another text that is similar in difficulty and length, can be used to assess progress and indicate strengths and areas for further work in future units.

	Celebrations
	This unit celebration builds on the work students have done in this unit to read and perform a text for an audience: 

· Children can choose an audience from outside the classroom – parents, caregivers, or friends; if the chosen audience isn’t able to attend, students can bring their gift of reading directly to the person!  See more on how to facilitate this on page 63.
· Students should spend time using all that they have learned to prepare their reading.  Additionally, they may want to plan for places to stop the reading to share their thinking with their audience.  See pages 63-64 for more on this celebration idea.



